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Abstract The purpose of this study was to examine relations in autonomy support, self-determined motivation, and
learning outcomes among college students. The subjects of this study were 231 college students in Jeonnam Province
and Daejeon city, sampled by convenience sampling. The result of this study is as follows: First, perceived autonomy
support had a significant direct positive effect on identified and intrinsic motivation. Also perceived autonomy support
had a significant direct positive effect on learning outcomes and processes. Second, external had a significant positive
effect on duty motivation and duty motivation had a direct positive effect on identified duty. In addition to identified
motivation had a significant positive effect on intrinsic motivation, learning outcomes and processes. Third, intrinsic
motivation had positively influenced on learning outcomes and processes. As the last of the findings, perceived
autonomy support, duty motivation and identified motivation had significant effects on learning outcomes and
processes. These results imply that perceived autonomy and self-determination motivation is important to enhance

academic performance.
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Table 1. Demographic statistics of the participants

Characteristics Frequency Percentage(%)
Male 81 35.1
Gender Female 150 649
<20 149 64.5
Age
>20 82 355
Ist 150 64.9
2nd 58 259
Grad
race 3rd 4 1.7
4th 19 8.2
have 96 41.6
Religi
eligion do not 135 58.4
have
E R low 37 16.0
COROMIC  hiddle 182 78.8
state .
high 12 52
Marital No 231 100.0
status Yes 0 0.0
Total 231 100
WAZAEI} FHAFR B A o
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Table 2. Levels of autonomy support, self-motivation, and perception of learning

Variables Sub-categories Range Min-Max Mean+SD
Autonomy support 1-7 2.00-7.00 4.60+0.89
Self-control motive Extrinsic motive 1-6 1.00-5.00 2.39+0.85

duty motive 1-6 1.00-5.00 3.79+0.91

Identified motive 1-6 1.00-6.00 4.19+0.89

Intrinsic motive 1-6 1.00-6.00 3.02+1.04

. . Learning outcomes 1-5 1.50-5.00 3.61+0.65
Perception of learning :

Learning process 1-5 1.00-5.00 3.50+£0.71

Table 3. Differences of variables by general characteristics

Autonomy support Self control motivation Perception of learning
t or F(p) t or F(p) t or F(p)
M=SD Scheffe M=SD Scheffe M=SD Scheffe
4264 3.501 1.281
.76+, 24+, .62+,
Gender Male 4.76+.943 040) 3.24+.741 063) 3.62+.618 (259
Female 4.50+.852 3.42+.672 3.53+.567
911 726 4.157
?%Se) <0 4.56+.816 341) 3.38+.656 395 3.62+.569 013)
Y >20 4.67+1.015 3.02+.776 3.54+.620
242 337 1.937
N 4.57+.862 3.33+.705 3.50+.585
Religion ° 7 (=.623) 7 (.562) (.165)
Yes 4.63+.934 3.39+.696 3.63+.598
2.730 2431
1 4.50+.963 251(=778 3.14+.715 337756
Economic E778) (=670) (=.090)
state middle 4.61+.890 3.38+.690 3.50+.556
high 4.63+.891 3.62+.721 3.678+.552
Table 4. Correlations of variables
1 2 3 4 5 6 7
Variables
1(p) (p) 1(p) (p) (p) 1(p) 1(p)
1. Autonomy support 1
2. External 1045(=.500) 1
, 3. Duty 178(007)  .477(<.001) 1
Motive :
4. Tdentified 382(<.001) 093(.160) 436(<.001) 1
5. Intrinsic 259(<.001) 174(008)  AIS(<.001)  .599(<.001) 1
Percepti 6. Outcome 441(<.001) -.068(.305) 167(011)  .507(<.001)  .319(<.001) 1
on 7. Process 295(<.001) -.095(.152) 088(.180)  .265(<.001)  ..208(<.001) 521<.001) 1
FA43} 3.61+0.65, 8534 3.50+0.710]10 3L 5% 7HH AEAAA AL} A7 2EE7), TEAA a9 ke A
71l A ST EY #9ktH(Table 2). &A= Table 40 AABIATE A& AA = A7]|=
A5719 g4 24 F7](=382, p<.001), W4 =d
3.3 YHX EMo| M2 XISMX|X|, X} E7)(=259, p<.001)9} Frle] A (=441,
- 2~ 77
™ £7| 2 401219 %}0| p<.001)9} 8534 (r=.295, p<.001)Z} <] AJAAA 7}
Qukd Exo] w2 AR} Ar)zdEs) 5 MAT AVIEEEI HzdET)E o2l 57
= xqo /\]— 0]o] 71 o] =%
#9149 ol fzolN BAROR Folulg Fme @ (=477 p00D B ARDAZE IR ) FEAdE
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Table 5. Influencing factors in perception of learning
of the participants

B
1.890
.199

S.E
212
.040

Factors B t

8.922
5.004
-2.472

4.161

p
<.001

<.001
014
<.001

Constant

Autonomy support .300
Moti Duty -.095 039 -138
ve Identified 209 .050 315

Adjusted R>=20, F=31.70, p<.001
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