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The Mediation Effects of Early Childhood Teachers’
Emotional Clarity and Interpersonal Competence between
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Abstract This study investigated the sequential mediating effects of emotional clarity and interpersonal
competence on the link between the mindfulness of early childhood teachers and their efficacy in
problem behavior guidance. A survey was conducted on early childhood teachers currently working in
childcare centers, and the collected data were analyzed. The findings were as follows: An examination
of the association between the teachers' mindfulness and their efficacy in problem behavior guidance
revealed that emotional clarity and interpersonal competence play sequential mediating roles. These
results suggest that mindfulness positively influences emotional clarity, which, in turn, enhances
interpersonal competence, ultimately leading to improved efficacy in problem behavior guidance for
young children. Through these results, it is also suggested that support is needed to enhance the
self-efficacy of problem behavior guidance of teachers in the childcare field by increasing their
mindfulness and practical capabilities. It is proposed that teacher education programs should be
developed, taking into account psychological mechanisms such as emotional clarity and interpersonal
skills that are related to the above capabilities.

Keywords : Early Childhood Teachers, Mindfulness, Emotional Clarity, Interpersonal Competence, Efficacy
of Problem Behavior Guidance

o] A7 202249 % AA=Eet AFwe A A o] SJste] Pl
*Corresponding Author : Jong-hoon Kim(Gyeongsang National University)
email: child@gnu.ac.kr

Received August 4, 2023 Revised September 19, 2023
Accepted November 3, 2023 Published November 30, 2023

89



fill‘

Atel7|&8h8| =24 A243 A11%, 2023

1. M2
95 foIEE YRolLS/IBAA H2UT} 3 o
RO NS WAL Eef 4ERGSI BUe, o
o 8% wol, 474 w0l 5 A114 WAl B Ayel

Zo ghejgo] wet choke 253 EAWEY WA 7
SAE 27150 HIQIcH1). foble] Lrehbs AAEA
o} W52 olgigd] BE FAYEL ofF

Ee) B ol 3H 43 hfa A

£AI%} Bo] glom[], By
© elo] 9 Aow EﬂEh:HS]

Lo}y] weko] 3RS mX EAPES FIFOoF
Aws] YA fotet oAl Azt Bt w7 Aujn
fore] 42 & wotelal Qe BAPE e s

of EaolEH4]. WA= FRokLS7eIA Fole] 4
A3k wreo] AHAQ 4TS FHsha gom, foks

o EANES AT LAY B ohet oA B
A€ 7V % QIeHs]. fote] EAlEe] e wAle)

277191 Qo}o _,_;q]-ﬂ%,] HAE 1AL Bl ofy

2t QulE A V1% SES Eslo] AR HLo] T2o]
Hchel.
el BAREE WA ool 2ABEE 4

I o, olefst WEL AP w0 T AARES A
Zste, A@Hoz foto] EAYES FAISY,
Shed) e A7H} 18 7203 JITH), :LEM 2
ofe] EAHEA ] chstol £~7‘°l 2o WARE ol
o B AEdaz AZeh(8), B4 fo }°ﬂ7ﬂ e
& 529 BAWEO] Uehd 49 24
8ol 490 AT At} fol 2ot W5
=5 shedl Qlo] ofelee TashlE B,
§olol BAWES MRS Aol WEgol ol
o417 AL foto] EAlRE] wE Aol A4
A9 BARE He, AR 243 HE4e AW
BAREAE B57to] Wobd A HrH10]. oY WAt
o BAYEAE] FFL vAE BABEAE Gsd
o Fa40] 2AT] B o, FAWFAE A5l 7
ofshe 919l BAREAE 5T AHAA S
WA Sate) B o] Wasic

Q1151 )

o &=
=

_ELrU

[¢]

_4

WA, BABEAE B5ge] JFS vAE 2910
2 DAY fABASES NefT 5 Uk fARAS
2ot ARl AL T AES] A%

1
AL, BEZ olsista sk, ol&

ZEeAY Bl Bt Y5g oS

H]-El o x]./n o
2317 HAsA |

90

SOt AS uigttHll]. foble BAY e T
| e A7joln R Eejot 4Ege S YES A9
33 Zohrl WAL o] B Fastu[12], TAR:
WPE Lol folot WL AR B st fot
SollA s3sto] W5k tilA FAgel AE B

o]i mdo] ¥7]% Fitt. fildA s o] S7t WA
Lolo] ZAHZAQl ATAE Z7IA 7|1 EAPES

[¢)

m]n
O
O

2719, TACIA chepet 4] gl fA 2 3l
£ w2 BANAEES ARG fote] 34U Y
THSHE olEo] Wi Z0% HusE: glrk13]. W
eldAs ) 5% folAts foih 145 o

RoHEolA ARBlAQl F2& Zasta,
2yt ohUjet WUA fob HF
o ol yehdita 2 ugEcH14].

L QolwAte] FAZ Q] whe-Ao|1
S A } I @&elA Rotse vt

8 g HojEr} o]

B
£
N
—-~
-11:
J N

ol

H
i)
t@

0|

o wln

re o

=)

°lA

g1 P ™ o
OHTI o
ol
i)

re
ok ol g

2,
)
ol
)
HI
il

ol BYRel 5385l
L fohAelA BiHoz aTum, fotwAtel o
QEAEE) WS AL WA A A4S A
23] sjofsjof gk,

ALl HHAEY & 810, A4l
NG 242 YB3 olshel Aeld Foz ol
TH1SL AH419) JAE W] QA4S 28ste s
AU eielile] ST L5 S ol
A 34 9 94, BANG sh2e] avtaolchiel.
A BARAFIHE Folel T A1) B
£ ST ALESES UL Folo
Ak AmA 0w Awsty Lol FLHoE
shastA @ Aol

3HE 219 HAE e ek Stehis Rl
e geo] 20l sleoln the-g A7)t o] was
TH17L. vk A3 B4 2419 vhgolA] Qojut

= o) e g2 878 AYAAA g wE
= ZoleHI8]. BHeAL 317 oAl mholA ol
e @4l dhete] 1Fsta Qlofok s, of AEd
2% B2, AN g EESHIO). 2T 5
of 7I9le] BAAZ FHE gt Wero] S v
2ol thet @77k s AgElw ek vk A
24 Qrgztell Aoz 7lofstei20], vheATL o
£7F AWK 2] o thel %22 712l
1 goltgoss HAE Was Aajshs] Aol

I
R

==

A

| =
3
O =0

o

A4 4



SotaAle) nteA7T EABEAE

a7
[oa=1

el T B AAAAEE A W

TH18]. WAA th=9] fotEat BestHA A= o
oFst B4 AT ulEslyl o]E A s QA AEREH o
2 folo] EAYES AEsfof sh= wAR= RJAl9] up
SAEE & 97, Jfol AlgA EX wlet ApAle &
ZAsto], WARAQ] gt ox% Wart 9
o}H21].

QA AmE Mg
AR A
ol JFg wA| 1,
YL A HFHog Folo] it

=

o=
A5g

o
N

7é‘r

A75) &
BAREAE T
AL

o

fujre

FYs) & o, fob
B
CREZES
EAAEAE 0
B} fotartel
e
QA BT} A AL Shed
AWSAE B 284
A= 2 sk
fobe] BAYEAE
B} 2 Q] oITRS 7

0
1

=

o)

é

¢

gL

HgoIA At AR A=
5 Ut e 257 Sl AR et See
At Zlol 49E Fast Ak Teht 7129 fot
WAL BAGEA R That ATEL WAL ALLE
71e3te] BRARR2OI} BARYEAL AH23]0] 2
w3 glod, @Ak Eel dehel agsue)
% BAE Ao ABE A7 P
e

foluAlg GO uhe st
BAGIA oz Al

2~

T ] AR 2 %
3 A7EAet TR et P,

AFEAL. fotitel nheA7, AAAEEA, o)
QA5 BAWEAE A5 19| T
24 PAE oma}?

SobAre] e AT BAWEAE &
53¢ 2ke] A1 AL

WA vk ofwat

[e) KR

ATEA2.

Emotional Interpersonal Prablem Behavior
Clarity Competence Guidance Efficacy

| i

Mindfulness | —*

Fig. 1. Research Model

91

2. ALY

N
re

O
79
LEER
w o
9%

A3 AL, Zdo] 273t ool o] A
274780tk A IARY] LubA v
FEE 209 638(23%), 30H+= 112
40t= 877¥(31.7%), 50tH o2 12(4.3%)
I, APERE 59 o]k 136%8(49.7%), 5-10 1|
= 92%(33.5%), 109 o] 468(16.8%)°1%1ct. 71
-z FTEL 1529(55.9%), 22 70W8(25.5%),
w17 }_ 519(18.6%)°19 1, HFdZ2> T34 821
(29.9%), THA 9‘11(27 8%), TH5Al 113%8(42.3%)°]
o} HEEYE2 AEYE Y2 1360"(49 6%), 49A
r,H g
of

e

"

o it

of o X
o

(

N
o

o,
9

-O_

rJ =)
oo&

1

ol

Eacis 112‘:‘*(40 9%), Hetd Ak 1078(3.7%).
d EY2 1698(6.8) 2= UEpgT

1.9]

_l°1' _l

2.2 A9
221 |:||-2;‘<H7|

O
kY
E
©
_F;
a
m13

4719] 59199 % 2
At £ = "*“ﬂ?—J 101’°ﬂ
23to g A=Y Z+ 5% Likert &
= ?"‘éﬂ‘ﬂ Atk HE SR8 Absto] H4=7}
255 R840l =22 guEith 2 A9
Cronbach’s e= .946°]|t}.

94

22,2 FAOIAITEH

FotuALe] FA1AEE S S6l7] sl Salovey
et all25]7} 7idstaL, oA} o] &F206]7} BFE3let
S B2 AY-71E HR(TMMS: Trait Meta-Mood
Scale)E AFESICE TMMSE Ao tigh 39 52
T, 34 Aol HigE 71d SR, BAIIAY e 11
3oz 3719 st Y F 2123 53 Likert A=
2 A= Qith £ dFollAe AARJAAEERS
ARESEleH, A7t 2255 AARIAEEAC] =
< 9ttt B A+9] Cronbach’s at .862°]t}.

2.2.3 HioItAsH
fotwAte] dilEAsEE 24517 A8l Reivich



fill‘

AFs7| &880 A2438 A11%, 2023

9 Shatté[27)7F At AFeH28]e] EFYEtat 5%
B4 R4 HAHKRQ-53: Korean resilience quotient)
9l 519189 % WA H WelwS AL 519

EH29] E‘ E?““ <o oa 6“1'.‘60 :‘3—7:'%21 6 ]' Z]'
olgFge cEFOR 37 Y % 18RFoR 74

e sl 2 g 5

o Ay TS o

5% Likert Ax=& A% o] Qlth
A AEstolon, A4t 248 o
QAT =2 9udtt. 2 A9 Cronbach’s
at .8930|t}

Z

224 ZHlSUT S5
= asdE S48 A9 A

frotwAte] EABEA] &
@3} o]FH3010] LTt =
AP E #7& 208F, MUH 867 6
QRFFA 11EFYC=E 3749 19 F 37
Fog =] Stk 7k £ 53 Likert A==
TgEe] gloH, A4t #&rE EANEAE a5t
=22 vt & A4+49] Cronbach’s at= .8252 Y
257

I
Ru
<,

o
L
-
I
L
I
L

2.3 22N

FHE AZEHL SPSS 24.03 Mplus 7 T2 1H
< ARgSITh ArETe] WHIEA ASS el
Cronbach's ¢ AlFE AEsI3oH, HdEe] Hoxt
BEER}, AAAE EAEth AFRge] Fxo}
ARE gRIst] Yoto] FxHAREE Mplus 7 &
3 BT ol +4E AT Aur} ol2How ®
2% AnEge Aot AR 7] Belsl] Hsto]
AAstgtt x| 2o R e HMDS At
fobios), ey e XA s
approach)[31] Exjd| ulg} 245F AF & 1227
H5S ANt 2 ante] 59192 Bootstrapping ¥
WS 28310, 9% 001004 ElstTt.

3. d7Zxn

ol

—

A

9 IAE Tetst7] sl Pearson ATE
AR OH, .405~.576004 FQlulst 4 3t
TAE YebitiTable 1). T3t ¥l 719 tEg414
(Durbin-Watson=1.953, VIF=1.405~1.598)2 gI3ict.

w

1

ph
0zt
rE

—
=

E
0>

PR

—

HI

)
ﬂill'l
F-fi

Hel
o
=

)
o!t

Table 1. Correlations among Variables (N=294)
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Table 2. Direct effects of model
Path B Vi SE t P
Mindfulness — Problem Behavior Guidance Efficacy .286 .378 .066 4.313 .000
Mindfulness — Emotional Clarity 509 .876 .050 1.273 .000
Emotional Clarity — Interpersonal Competence .982 778 117 8.421 .000
Interpersonal Competence — Problem Behavior Guidance Efficacy 383 372 .101 3.787 .000
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Clarity Competence Guidance
Efficacy
)
Fig. 2. Verification on the measurement model
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